
We will begin once all participants have joined the webinar.

All cameras and microphones have been turned off due to the number of participants.

A copy of this presentation and recording will be made available after the session.

Nau mai haere mai, welcome to
Student Achievement



Whakawhanaungatanga
Is the process of establishing links, making 
connections and relating to others. 

Your host
Rod Lane
NZSTA Learning and Innovation Director

Your presenter
Gigi Hollyer
NZSTA Partner Provider

Your Q&A moderator
Sandy McPherson
NZSTA Learning and Innovation Lead



Preparing our minds for the session

Whakataka te hau ki te uru

Whakataka te hau ki te tonga

Kia mākinakina ki uta

Kia mātaratara ki tai

E hī ake ana te atakura

He tio, he huka, he hau hū

Tīhei mauri ora!

Cease the winds from the west

Cease the winds from the south

Let the breeze blow over the land

Let the breeze blow over the ocean

Let the red-tipped dawn come with a 
sharpened air

A touch of frost, a promise of a glorious 
day!



How this session works

• We’ll cover the key concepts of student achievement based on the questions you 
asked during registration.

• You can use the Q&A function to ask any other questions as we go.

• A copy of this presentation and the webinar will be posted online tomorrow.

• This webinar will finish at 8:15 pm.

• Please complete our post-webinar survey when the session finishes. 

Up next…   What we’ll cover today



What we’ll cover today

1. The Board’s Primary Objectives and NELP. 

2. The National Curriculum and Teacher Assessment.

3. At Risk Students and Priority Groups of Learners.

4. Student Achievement Data and Reporting.

5. Next Steps.

Up next… 1. The Board’s Primary Objectives and NELP 



Board obligations

• These can be found in both the Education and Training Act 2020 and the NAG (National 
Administration Guidelines).

• We’re in a transition phase as the NAGs are due to be repealed 01/01/23.

• Boards must continue to meet their obligations until such time.

• You can read more about the legislation in the workbook.

• The new primary objectives summarise the board’s obligations.



Board Primary Objectives

A board’s primary objectives in governing a school are to ensure that

• every student at the school can attain their highest possible standard in education 
achievement,

• the school is a physically and emotionally safe place for all students and staff, gives 
effect to relevant student rights and eliminates all forms of discrimination,

• the school is inclusive of, and caters for, students with differing needs, and

• the school gives effect to Te Tiriti o Waitangi in specified ways.



Meeting the Primary Objectives 

To meet the primary objectives, the board must 

• have regard to the statement of national education and learning priorities; and give 
effect to its obligations in relation to –

• any foundation curriculum statements, national curriculum statements, and national 
performance measures; and 

• teaching and learning programmes; and 

• monitoring and reporting students’ progress.



NELP (National Education Learning Priorities)

1. Ensure places of learning are safe, inclusive, and free from racism, discrimination, and 
bullying. 

2. Have high aspirations for every ākonga (learner), supported by partnerships with their 
whānau and communities to design and deliver education. 

3. Reduce barriers to education for all.

4. Ensure every ākonga gains sound foundation skills, including language, literacy and 
numeracy. 

5. Meaningfully incorporate te reo Māori and tikanga Māori into everyday life.

6. Develop staff to strengthen teaching, leadership, and learner support capability.

7. Collaborate with industries and employers to ensure ākonga have the skills, knowledge, 
and pathways to succeed in work. 



Summary 
Board Primary Objectives and NELP

• Boards have four equally weighted objectives to meet.

• These can be achieved through

– working towards the NELP,

– delivering the national curriculum through teaching, and learning programmes,

– measuring against national performance measures, and 

– ongoing monitoring and reporting of student progress and achievement.



Questions your board could ask
Board Primary Objectives and NELP

• Does our board understand what our four primary objectives are?

• How well are we currently meeting these objectives?

• Do we recognise that every student has their own educational potential?

• Are we working towards achieving the NELP?

• What progress have we made?

• Does our school need support from the board in improve in these areas?

Up next… 2. The National Curriculum and Teacher Assessment  



The National Curriculum

• All schools are guided by the National Curriculum (comprised of the New Zealand Curriculum and 
Te Marautanga o Aotearoa)

• These set the direction for student learning and provide guidance for schools as they 
design and review their own local curriculum.

• There are eight learning areas (English, the arts, health and physical education, learning languages, 
mathematics and statistics, science, social sciences, and technology).

• Literacy, mathematics, health and physical education are a key focus, particularly in 
the primary school years.

• From 2022, Aotearoa New Zealand’s histories will also be taught in all schools.



Curriculum Levels

• Student achievement is how much a student has learned in the curriculum.

• As students move through school, there are standards they should be aiming to meet 
in each area.

• These are called curriculum levels and are divided into 3 stages:
– Basic (achieving at beginning of level)
– Proficient (achieving in the middle of level)
– Advanced (achieving at the end of level)

• Learning is a personal journey and students make progress at different rates; within 
any year group there will always be students achieving at different levels.



Curriculum Level Progression

Y1 Y2 Y4 Y5Y3 Y8Y7 Y9Y6 Y12Y11Y10 Y13

This shows how curriculum levels typically relate to years at school. 

NCEA Qualifications
1

2

3

4

5

6

8

7

ProficientBeginning Advanced



OTJ - Overall Teacher Judgement

• Teachers make an OTJ on what level of the curriculum a student is at. 

• No single source of information can assess a student’s achievement or progress. A
range of approaches is necessary to build a complete picture. 

• Evidence may be gathered in some of the following ways:
– Observing the process a student uses.
– Talking with the student to find out what they know, understand, and can do.
– Gathering results from formal assessments, including standardised tools.

• This allows teachers to identify the areas of progress, areas requiring attention, and 
what a student’s unique progress looks like. 



Teacher Moderation

• Moderation is the process of teachers sharing their expectations and understanding 
of the curriculum levels with each other.

• This improves the decisions they make about student learning and progress and 
maintains consistency across the school.

• How moderation could be carried out.
– Thorough ‘unpacking’ what learning looks like at each curriculum level.
– Conversations to develop a shared understanding of assessment tools and 

practices. 
– Sharing of examples of evidence gathered to support each judgment.
– Challenging each other’s judgments through robust discussion.



Question from the Panel – Shaan Ross

“As board members, 
what questions should we be asking to 

ensure that our students are being 
accurately assessed?” 



Summary 
The National Curriculum and Teacher Assessment 

• The National Curriculum guides what is taught in schools.

• Learning is a personal journey and students will progress at different rates.

• Teachers make an OTJ on what level of the curriculum a student is working at.

• It’s important that they use a variety of sources to build a complete picture.

• Moderation is key to teachers making consistent decisions.



Questions your board could ask
National Curriculum and assessment

• Are there any areas of the curriculum that need attention?

• How does our school assess, and moderate, student progress and achievement?

• Do our staff have enough time to collect, analyse and report on data?

• Does our school need support from the board in improve in these areas? 

Up next… 3. Students At Risk and Priority Groups



Students at Risk

• These are students who are at risk of not achieving their potential.

• There are several reasons why this might happen including students who:

– are gifted, 

– come from non-English-speaking backgrounds,

– do not have their wellbeing needs met (at home/school),

– are absent from school,

– come from low social-economic backgrounds,

– have been impacted by COVID-19, 

– are in one of New Zealand’s three priority groups of learners - Māori, Pasifika 
and those with special learning needs.



Priority Groups

• Unfortunately, not all students benefit equally from our education system.

• Whilst most Māori, Pasifika and students with special education needs do well, there are 
higher proportions of these students not achieving as they should be. 

• The Ministry of Education has three clear strategies to improve the outcomes for these 
students.

– Ka Hikitia, Ka Hāpaitia the Māori Education Strategy.

– Action Plan for Pacific Education 2020-2030 supporting Pasifika success.

– Success for All Every School, Every Child building inclusive schools.



Question from the Panel – Helen Taylor

“How can the board develop 
our strategic direction to 
improve the outcomes for 

priority groups?”



Summary
At Risk Students and Priority Groups 

• Students may be at risk of not achieving their potential for a variety of reasons.

• Schools must identify these students and put appropriate strategies in place to support 
them.

• This is key to every student attaining their highest possible standard and addressing the 
disparity in our education system.



Questions your board could ask
At Risk Students and Priority Groups 

• Has our school identified all students who are at-risk of not achieving as they should?

• Do each of these students have strategies in place to support them?

• Has our board considered the priority group strategies?

• How well are these strategies being implemented in our school?

• Does our reporting tell us how the priority groups and students at risk are achieving?

• Does our school need support from the board in improve in these areas? 

Up next… 3. Student Achievement Data and Reporting



Student Achievement Data and Reporting

• Boards need information throughout the year to monitor student progress and 
seek assurance that things are happening as they should.

• Boards are also required to report to:

– the parents/caregivers on the progress and achievement of individual students, 
twice a year,

– the community on the progress and achievement of the students as a whole and 
the groups of priority students once a year, and to the

– Secretary of Education through the Analysis of Variance (AOV), once a year.



Student Achievement Data

• Any information provided to the board must be:

– up-to-date and accurate,

– not identify individual students (privacy),

– presented in a way that is easily understand,

– provide enough detail for the board to ask meaningful questions,

– identify the strengths and areas for improvement, and

– inform strategic planning.



Curriculum Level Data

• All boards need data showing where students are currently sitting against 
curriculum levels and NCEA where applicable.

• The numbers can be broken down into areas such as year group, gender, ethnicity, 
mid-point and end of year results.

• Whilst this can give you a snapshot of where students are currently at, the 
explanation of the numbers can be much more valuable.

• This could include information such as interventions, extension strategies, and 
predictions of progress.

• It could look something like this….



Curriculum Level Data Example

Reading Midpoint Year End Working towards Working within Exceeding 

Total 38 40 5 5 29 24 4 11

Girls 18 20 2 2 14 11 2 7

Boys 20 20 3 3 15 13 2 4

Māori 5 5 0 0 3 3 2 2

Pasifika 2 2 1 0 1 1 0 1

Special 
Education

2 2 2 2 0 0 0 0

Commentary Details of interventions, support, extension strategies, and predictions of progress for 
students.



Other information you could look at

• As well as progress against the curriculum, boards should be looking at other factors 
that can impact on student achievement.

• This could include the following.

– Demographics of the school, students, staff, and community.

– Student wellbeing, engagement, and participation.

– Attendance, behaviour management, support and guidance programmes. 

– Staff, student and community perceptions of the school.

• Your AOV - Analysis of Variance provides key information, it could look like this…



AOV - Analysis of Variance Example

Strategic Aim 1
All students have the literacy skills necessary for independent learning enabling them to access the New 
Zealand Curriculum and to reach their potential as learners.

Annual Aim 1
All junior students progressing by at least one curriculum level in literacy (reading & writing).

Target 1 Year 9
All students’ will be achieving at curriculum level 4 or above for reading and writing by the end of Year 9.

Background
A high proportion of students entering Year 9 are behind their expected level of achievement in reading and 
writing. Only 15% are working at level 4 in reading across the curriculum.
On average, students tend to be one – two years behind in literacy with some entering the college reading 
and writing at a level expected of seven-year-olds. 
Accordingly, a large focus is placed on literacy in Years 9 to 11.



AOV - Analysis of Variance Example cont’d
Actions

What did we do?
Result

What happened?
Analysis

Why did it happen?
Next steps

Where to next?
1. Use e-asTTle assessment data of 

Year 9 intake to establish baseline 
and identify particular learning 
needs of students.

2. PLD for homeroom programme 
teachers to develop literacy 
teaching strategies across the 
curriculum.

3. Student voice used to select 
reading/learning topics.

4. Regular monitoring of student 
progress by homeroom 
programme teacher.

5. Analysis of data to inform 
progress and planning.

6. Teacher reflection on practice

The target was not achieved.

However, analysis of end of year e-
asTTle data showed on average Year 
9 students progressed by two e-
asTTle sub-levels in six months 
compared to the national norm for 
this year group being one sub-level.

46% of this cohort were reading at or 
above level 4.

Year 9 and 10 students have an 
integrated programme that 
provides a meaningful and relevant 
curriculum with an emphasis on 
literacy and numeracy.

Successful outcomes require high 
levels of inter-departmental 
communication which has not 
always been achieved.
Student feedback also suggests 
that:

• Teachers were not emphasising 
the importance of literacy

• Topics were not always relevant 
to the group

Although the target was not 
achieved there is sufficient 
evidence that the integrated 
programme is resulting in 
accelerated progress to warrant 
increased resourcing.

This will include:

• Building flexibility into the 
timetable to enable teachers to 
collaborate and support each 
other

• Allocation of management units 
to enhance coordination across 
departments

Implications for next year’s annual planning

• PLD to support the continued focus on literacy across the curriculum.
• Foster the wider use of student voice in the development and review of learning programmes.
• Greater emphasis on targeting of specific students for support relevant to their particular needs.
• Encourage greater engagement of parents and whānau in teaching and learning programmes across the school.



How often you receive information

• This all depends on the types of information you want to see.

• Data such as attendance and behaviour management should be available every month. 

• Curriculum level reporting will likely be twice per year.

• Your board needs to decide

– what information you want to receive,

– how often you want to receive it,

– what format you want to receive the information in, and 

– who will present the information.



Question from the Panel – Peter Morrison

“How does a board (with people who have little 
knowledge of education/pedagogy) monitor 
the inputs side of student achievement?” 



Question from the Panel - Estelle Jaine

What are your thoughts around reporting 
student achievement data to the 

community? 



Summary
Student Achievement Data and Reporting

• All data should be accurate and easily understood. This enables the board to ask 
meaningful questions and make appropriate decisions.

• Its important to look at a range of information to understand the factors that may 
impact student achievement and progress.

• Boards need to decide and set expectations around the information they want to see.

• Boards have reporting obligations to parents/caregivers, the school community and the 
Secretary of Education.



Questions your board could ask
Student Achievement Data

• Have we identified the information we want to see?

• Have we set expectations on when, how and who presents this information to us?

• Do we understand the data we’re receiving?

• Are we meeting our reporting obligations?

• Does our school need support from the board to improve in this area? 

Up next… 5. Next Steps



Next Steps
• A copy of this presentation and the webinar will 

be posted online tomorrow.

• You’ll find these in the workshop resources 
section of our knowledge hub, along with our 
student achievement workbook.

• A summary of the Q&A will also be posted here 
as soon as its available.

• Contact us for support and advice 
0800 782 435
govadvice@nzsta.org.nz Governance
eradvice@nzsta.org.nz Employment

mailto:govadvice@nzsta.org.nz
mailto:eradvice@nzsta.org.nz


Karakia 

Ka whakairia te tapu

Kia wātea ai te ara

Kia turuki whakataha ai

Haumi e. Hui e. Tāiki e!

Restrictions are moved aside

So the pathway is clear

To return to everyday activities

Enriched, unified and blessed! 



Thank you!
Please contact us for help 
and support.
0800 782 435
govadvice@nzsta.org.nz for governance matters
eradvice@nzsta.org.nz for employment matters


